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Client (Student): Learner 					DOB: January 10, 2008
Report: Initial Assessment and Program Plan 		Date of this report: February 18, 2016							
BACKGROUND INFORMATION
[Highlighted areas should be replaced with client or report-specific information or deleted] 
Learner is an active eight-year-old boy. He lives with his parents, older sister, and maternal grandparents in (city). He attends a therapeutic day school, where he has a 1:1 aide. Learner has a diagnosis of Autism which adversely affects him primarily in the area of social, academic, language, and functional skills. His parents are seeking Individualized, Intensive Instruction (or)  Applied Behavior Analysis (ABA), also called Behavior Therapy,  to address concerns in the area of daily living skills, expanding his food repertoire, tolerance of community outings, communication, and problem behavior reduction, with aggressive behaviors the primary concern. 
Learner currently takes (names of medications and dosages) daily for aggression/mood. He is seen by a psychiatrist every four weeks to monitor his medication. 

AN INITIAL ASSESSMENT
Date of this assessment: February 14-16, 2016
An initial assessment of Learner was conducted using Essential for Living (EFL), a functional skills assessment and curriculum designed for children and adults with moderate-to-severe disabilities.  This instrument includes “The Essential Eight” skills, also known as “must-have skills”, which are necessary to insure that these children and adults lead safe, happy, and fulfilling lives and that they are integrated into community living to the greatest extent possible. Should-have, Good-to-have, and Nice-to-have Skills across the following Skill Domains, along with Problem Behavior, are also included in this instrument:
Domain 1 – Requests and Related Listener Responses
Domain 2 – Listener Responses, Names, and Descriptions
Domain 3 – Answers to Questions and Conversations
Domain 4 – Daily Living and Related Skills
Domain 5 – Functional Academic Skills
Domain 6 – Tolerating Skills
Problem Behavior
Domain 7 – Tool Skills and Component Skills
Essential for Living also provides procedures for selecting and confirming an Alternative Method of Speaking for non-verbal children or adults, which will be effective, efficient, and which will endure throughout their adult lives.  
The following pages in this section provide a description of how Learner performed on an initial assessment.

Method of Speaking 
Vocal Profile 3: Learner was aligned with Vocal Profile 3, indicating that he/she can cannot use spoken words to communicate effectively and suggesting that an alternative method of speaking is necessary  is not necessary.
Alternative Method of Speaking: We used procedures that are part of EFL and selected an alternative method of speaking for Learner – visually scanning and pointing to small photo-graphs using a small book worn by the learner (AMS 9). We are currently testing this method to determine if it will be effective and efficient for Learner by teaching him/her to make requests.

The Essential Eight Skills
The following skills were assessed by noting ‘possible skill deficits’ using the EFL Quick Assessment or directly observing Learner, and confirming those skill deficits by testing Learner in situations in which each of these skills would be expected to occur:
1.	Making requests (EFL, Domain 1): Learner currently makes requests by leading others to a few preferred items; he has had no other method of speaking. As described in the previous section, we will be teaching him a new, alternative method of speaking. During the assessment, several preferred items and activities were identified; when we began showing Learner how to make requests using the new method, he exhibited aggressive behavior and resistance to physical prompts.   
Programming will focus on ten examples of this skill, that is, “Making requests for ten highly preferred items and activities that can be made immediately and frequently available” (R7)
2. 	Waiting after making requests (EFL, Domain 1): Since Learner does not yet make spontaneous requests, this skill was not assessed. As soon as Learner begins to make spontaneous requests, “Waiting…” will be assessed.
When “Waiting…” is assessed, programming will focus on this skill (R9) until Learner waits for 20 minutes without problem behavior.
3. Accepting removals, making transitions, sharing, and taking turns (EFL, Domain 1): When Learner is required to accept the removal of preferred items and activities and to make transitions, he often exhibits aggressive behavior and resistance to physical prompts.  
Programming will focus on ten examples of accepting removals and making transitions (R10 and R13).
4. Completing 10 consecutive, brief, previously acquired tasks (EFL, Domain 1): When Learner is directed to complete previously acquired tasks, like putting his shoes on, he seldom completes the task and frequently exhibits aggressive behavior. 
Programming will focus on ten examples of this skill (R11), like hanging up his coat and throwing trash in a bin.
5. Accepting ‘No’ (EFL, Domain 1): When Learner is told he cannot have something or do something, he generally exhibits aggressive behavior.
Programming will focus on ten examples of this skill (R15), like a “coke” and “playing outside”.


6. Following directions related to health and safety (EFL, Domain 2): Learner does not follow specific directions related to health and safety, like (1) “responds appropriately to ‘come here’”, (2) “waits within arms length or waits in line when directed to do so’, (3) “stops moving or engaging in a dangerous activity when directed to do so”, (4) “turns toward others when his/her name is called and makes appropriate listener responses”, and (5) “fastens and remains in a seat belt when directed to do so’. When you begin to provide prompts, he often resists those prompts and exhibits aggressive behavior.
Programming will focus on these five listener skills (LR2, LR4, LR9, LR10, and LR11).
7. Completing daily living skills related to health and safety (EFL, Domain 4): Learner exhibits a very limited array of daily living skills and generally exhibits aggressive behavior when physically prompted to complete part or all of these skills. 
Programming will focus on four specific, must-have daily living skills – (1) does not turn on hot water before cold water (DLS-AHS7), (2) does not run into the street or cross the street without supervision (DLS-AHS14), (3) fastens and remains in a seat belt for the duration of specific trips (DLS-HS4), and (4) attends medical appointments (DLS-HS5).  
8. Tolerating situations related to health and safety (EFL, Domain 6): Learner does not tolerate physical prompts, medication in the form of pills, his own bed, his glasses, someone washing his face, or someone brushing his teeth, and generally exhibits aggressive behavior when placed in these situations,
Programming will focus on these six tolerating skills (T-BHI1, T-DM4, T-Slp3, T-PTA1, T-BPH2, and T-DD1).

Other Skills within Essential for Living
Matching (EFL, Domain 7): Because of the number of deficits in the Essential Eight Skills, matching skills were not assessed at this time. 
Imitation (EFL, Domain 7): Because of the number of deficits in the Essential Eight Skills, imitation skills were not assessed at this time. 
Other Daily Living Skills (EFL, Domain  4): Because of the number of deficits in the Essential Eight Skills, only three should-have daily skills were assessed at this time: (1) feeds self three cooked vegetables. and (2) urinates and defecates on the toilet (schedule-trained), and (3) completes a series of toileting steps which includes initiating, urinating and defecating on the toilet, using toilet paper, and flushing the toilet. When placed in situations in which these skills are required, he often resists prompts and exhibits aggressive behavior.
Programming will focus on these three skills (DLS- EDF25, DLS-Toil6, and DLS-Toil9). 
Tolerating Other Situations (EFL, Domain 6): Because of the number of deficits in the Essential Eight Skills, should-have tolerating skills were not assessed at this time.
Naming and Describing (EFL, Domain 2): Because of the number of deficits in the Essential Eight Skills, good-to-have and nice-to-have naming and describing skills were not assessed at this time.
Following Directions, Recognizing, Retrieving, and Relocating (EFL, Domain 2): Because of the number of deficits in the Essential Eight Skills, should-have and good-to-have listener skills were not assessed at this time.
Answering Questions (EFL, Domain 3): Because of the number of deficits in the Essential Eight Skills, and the lack of a naming or describing repertoire, good-to-have and nice-to-have answering questions were not assessed at this time.



Functional Academic Skills (EFL, Domain 5): Because of the number of deficits in the Essential Eight Skills, and the lack of a naming or describing repertoire, good-to-have and nice-to-have functional academic skills were not assessed at this time.
Problem Behavior: As previously noted, Learner exhibits aggressive behavior in a variety of situations when specific skills do not occur. This behavior will be addressed and monitored in the context of teaching those skills. Over extended periods of time, aggressive behavior and the supports this behavior may require will be monitored using a diagram that is part of EFL. 
[You may want to attach pages from the ARP or EARP learner scoring manual, documenting and summarizing Learner’s performance on the assessment of skills and problem behavior; a sample page with the assessment of a specific skill and summary pages of all skills assessed are included with this template] 

PROGRAM PLAN: LONG-TERM AND SHORT-TERM END GOALS
[bookmark: _GoBack]The long and short-term end goals for Learner  are described in this section. These goals are based on the skill deficits and problem behaviors exhibited by Learner and specific, functional  skills that, when acquired and generalized, will suggest that  Individualized, Intensive Instruction  Behavior Therapy  may no longer be required.
Long-term Goal 1: By January, 2017, Learner will use [spoken words] [his/her alternative method of speaking] to make requests (R7), without prompts or problem behavior, for each of 10 specific items or activities across commonly-occurring settings, people, and circumstances on the first opportunity of the day for three consecutive, instructional days. 
· Short-term Goal 1.1: By April, 2016, Learner will use [spoken words] [his/her alternative method of speaking] to make requests (R7), without prompts or problem behavior, for each of 2 specific items or activities on the first opportunity of the day across three consecutive, instructional days.
· Short-term Goal 1.2: By July, 2016, Learner will use [spoken words] [his/her alternative method of speaking] to make requests (R7), without prompts or problem behavior, for each of 5 specific items or activities across commonly-occurring settings, people, and circumstances on the first opportunity of the day for three consecutive, instructional days.
· 
· Short-term Goal 1.3: By October, 2016, Learner will use [spoken words] [his/her alternative method of speaking] to make requests (R7), without prompts or problem behavior, for each of 8 specific items or activities across commonly-occurring settings, people, and circumstances on the first opportunity of the day for three consecutive, instructional days.
Long-term Goal 2: By January, 2017, Learner will wait after making requests (R9), without requiring prompts or repeating requests and without problem behavior, for each of 10 specific items or activities for 10 minutes across commonly-occurring settings, people, and circumstances on the first opportunity of the day for three consecutive, instructional days.
· Short-term Goal 2.1: By April, 2016, Learner will wait after making requests (R9), without requiring prompts or repeating requests and without problem behavior, for each of 2 specific items or activities for 1 minute across commonly-occurring settings, people, and circumstances on the first opportunity of the day for three consecutive, instructional days.
· 
· Short-term Goal 2.2: By July, 2016, Learner will wait after making requests (R9), without requiring prompts or repeating requests and without problem behavior, for each of 5 specific items or activities for 5 minutes across commonly-occurring settings, people, and circumstances on the first opportunity of the day for three consecutive, instructional days.
· 
· Short-term Goal 2.3: By October, 2016, Learner will wait after making requests (R9), without requiring prompts or repeating requests and without problem behavior, for each of 8 specific items or activities for 5 minutes across commonly-occurring settings, people, and circumstances on the first opportunity of the day for three consecutive, instructional days.
Long-term Goal 3a: By January, 2017, Learner will accept removals of access by persons in authority (R10), without prompts or problem behavior, for each of 10 preferred items or activities across commonly-occurring settings, people, and circumstances on the first opportunity of the day for three consecutive, instructional days
· 
· Short-term Goal 3a.1: By April, 2016, Learner will accept removals of access by persons in authority (R10), without prompts or problem behavior, for each of 2 less preferred items or activities across commonly-occurring settings, people, and circumstances on the first opportunity of the day for three consecutive, instructional days

Short-term Goal 3a.2: By July, 2016, Learner will accept removals of access by persons in authority (R10), without prompts or problem behavior, for each of 5 preferred items or activities across commonly-occurring settings, people, and circumstances on the first opportunity of the day for three consecutive, instructional days
· 
· Short-term Goal 3a.3: By October, 2016, Learner will accept removals of access by persons in authority (R10), without prompts or problem behavior, for each of 8 preferred items or activities across commonly-occurring settings, people, and circumstances on the first opportunity of the day for three consecutive, instructional days
Long-term Goal 3b: By January, 2017, Learner will make transitions (R13), without prompts and without problem behavior, from each of 10 preferred items and activities to required tasks across commonly-occurring settings, people, and circumstances on the first opportunity of the day for three consecutive, instructional days
Short-term Goal 3b.1: By April, 2016, Learner will make transitions (R13), without prompts and 
without problem behavior, from each of 3 less preferred items and activities to required tasks across commonly-occurring settings, people, and circumstances on the first opportunity of the day for three consecutive, instructional days
· 
Short-term Goal 3b.2: By July, 2016, Learner will make transitions (R13), without prompts and without problem behavior, from each of 5 preferred items and activities to required tasks across commonly-occurring settings, people, and circumstances on the first opportunity of the day for three consecutive, instructional days
· 
Short-term Goal 3b.3: By October, 2016, Learner will make transitions (R13), without prompts and without problem behavior, from each of 8 preferred items and activities to required tasks across commonly-occurring settings, people, and circumstances on the first opportunity of the day for three consecutive, instructional days
· 
Long-term Goal 4: By January, 2017, Learner will complete 10 consecutive, brief, previously acquired tasks (R11) without prompts and without problem behavior across commonly-occurring settings, people, and circumstances on the first opportunity of the day for three consecutive, instructional days
Short-term Goal 4.1: By April, 2016, Learner will complete 3 consecutive, brief, previously acquired, preferred tasks (R11) without prompts and without problem behavior across commonly-occurring settings, people, and circumstances on the first opportunity of the day for three consecutive, instructional days

Short-term Goal 4.2: By July, 2016, Learner will complete 5 consecutive, brief, previously acquired, preferred and non-preferred tasks (R11) without prompts and without problem behavior across commonly-occurring settings, people, and circumstances on the first opportunity of the day for three consecutive, instructional days
Short-term Goal 4.3: By October, 2016, Learner will complete 8 consecutive, brief, previously acquired, preferred and non-preferred tasks (R11) without prompts and without problem behavior across commonly-occurring settings, people, and circumstances on the first opportunity of the day for three consecutive, instructional days
Long-term Goal 5: By January, 2017, Learner will ‘accept no’ (R15), without prompts and without problem behavior, when told he cannot have access to 10 preferred items and activities after making requests for each one across commonly-occurring settings, people, and circumstances on the first opportunity of the day for three consecutive, instructional days
· 

Short-term Goal 5.1: By April, 2016, Learner will ‘accept no’ (R15), without prompts and without problem behavior, when told he cannot have access to 3 less preferred items and activities after making requests for each one across commonly-occurring settings, people, and circumstances on the first opportunity of the day for three consecutive, instructional days
· 
Short-term Goal 5.2: By July, 2016, Learner will ‘accept no’ (R15), without prompts and without problem behavior, when told he cannot have access to 5 less preferred and highly preferred items and activities after making requests for each one across commonly-occurring settings, people, and circumstances on the first opportunity of the day for three consecutive, instructional days
· 
Short-term Goal 5.3: By October, 2016, Learner will ‘accept no’ (R15), without prompts and without problem behavior, when told he cannot have access to 8 less preferred and highly preferred items and activities after making requests for each one across commonly-occurring settings, people, and circumstances on the first opportunity of the day for three consecutive, instructional days
Long-term Goal 6: By January, 2017, Learner will follow each of five directions related to health and safety (LR2 -- responds appropriately to ‘come here’, LR4 -- (2) waits within arms length or waits in line when directed to do so, LR9 -- stops moving or engaging in a dangerous activity when directed to do so, LR10 -- turns toward others when his/her name is called and makes appropriate listener responses, LR11 -- fastens and remains in a seat belt when directed to do so) without prompts or problem behavior, across commonly-occurring settings, people, and circumstances on the first opportunity of the day for three consecutive, instructional days
· 
Short-term Goal 6.1: By April, 2016, Learner will follow each of two directions related to health and safety from Long-term Goal 6 without prompts or problem behavior, across commonly-occurring settings, people, and circumstances on the first opportunity of the day for three consecutive, instructional days
· Short-term Goal 6.2: By July, 2016, Learner will follow each of four directions related to health and safety from Long-term Goal 6 without prompts or problem behavior, across commonly-occurring settings, people, and circumstances on the first opportunity of the day for three consecutive, instructional days
Long-term Goal 7: By January, 2017, Learner will complete four specific daily living skills related to health and safety -- (1) does not turn on hot water before cold water (DLS-AHS7), (2) does not run into the street or cross the street without supervision (DLS-AHS14), (3) fastens and remains in a seat belt for the duration of specific trips (DLS-HS4), and (4) attends medical appointments (DLS-HS5) -- without prompts or problem behavior across commonly-occurring settings, people, and circumstances on the first opportunity of the day for three consecutive, instructional days
Short-term Goal 7.1: By April, 2017, Learner will complete two specific daily living skills related to health and safety from Long-term Goal 7 without prompts or problem behavior across commonly-occurring settings, people, and circumstances on the first opportunity of the day for three consecutive, instructional days
Short-term Goal 7.2: By July, 2017, Learner will complete three specific daily living skills related to health and safety from Long-term Goal 7 without prompts or problem behavior across commonly-occurring settings, people, and circumstances on the first opportunity of the day for three consecutive, instructional days
Long-term Goal 8: By January, 2017, Learner will tolerate six situations – (1) physical prompts (T-BHI1), (2) medication in the form of pills (T-DM4), (3) his own bed (T-Slp3), (4) his glasses (T-PTA1), (5) someone washing his face (T-BPH2), or (6) someone brushing his teeth (T-DD1) -- without prompts or problem behavior across commonly-occurring settings, people, and circumstances on the first opportunity of the day for three consecutive, instructional days.

Short-term Goal 8.1: By April, 2017, Learner will tolerate two situations from Long-term Goal 8 without prompts or problem behavior across commonly-occurring settings, people, and circumstances on the first opportunity of the day for three consecutive, instructional days.
Short-term Goal 8.2: By July, 2017, Learner will tolerate four situations from Long-term Goal 8 without prompts or problem behavior across commonly-occurring settings, people, and circumstances on the first opportunity of the day for three consecutive, instructional days.
Long-term Goal 9: By January, 2017, Learner will complete three should-have daily living skills – (1) feeds self three cooked vegetables (DLS- EDF25), and (2) urinates and defecates on the toilet [schedule-trained] (DLS-Toil6), and (3) completes a series of toileting steps which includes initiating, urinating and defecating on the toilet, using toilet paper, and flushing the toilet [fully toilet-trained] (DLS-Toil9) -- without prompts or problem behavior across commonly-occurring settings, people, and circumstances on the first opportunity of the day for three consecutive, instructional days.
Short-term Goal 9.1: By April, 2017, Learner will complete the first two should-have daily living skills from Long-term Goal 9 -- (1) feeds self three cooked vegetables (DLS- EDF25) and (2) urinates and defecates on the toilet [schedule-trained] (DLS-Toil6) -- without prompts or problem behavior across commonly-occurring settings, people, and circumstances on the first opportunity of the day for three consecutive, instructional days.
Short-term Goal 9.2: By July, 2017, Learner will complete half of the steps of the third should-have daily living skill from Long-term Goal 9 -- completes a series of toileting steps which includes initiating, urinating and defecating on the toilet, using toilet paper, and flushing the toilet (fully toilet-trained (DLS-Toil9)-- without prompts or problem behavior across commonly-occurring settings, people, and circumstances on the first opportunity of the day for three consecutive, instructional days.
Short-term Goal 9.3: By October, 2017, Learner will complete all of the steps of the third 
should-have daily living skill from Long-term Goal 9 -- completes a series of toileting steps which includes initiating, urinating and defecating on the toilet, using toilet paper, and flushing the toilet (fully toilet-trained (DLS-Toil9)-- without prompts or problem behavior across commonly-occurring settings, people, and circumstances on the first opportunity of the day for three consecutive, instructional days.

STAFF EXPECTATIONS OF PARENTS AND FAMILY 
In order for any child or adult to acquire specific skills, exhibit less problem behavior, and experience generalization to the home or community environment, active parent and family participation is absolutely necessary. As a result, staff will expect that parents (1) attend and actively participate in periodic meetings with staff, (2) work with staff to establish and maintain reasonable long and short-term expectations for their child or adult child, and (3) implement specific strategies when guided by staff to do so. Parents who do not meet these expectations will almost certainly experience a child or an adult child with a limited repertoire of skills, which are not functional for everyday living, and which do not occur at home or elsewhere in the community. With their child, there will also be a significant risk of continuing or beginning to exhibit problem behavior. 



PARENTS AND FAMILY EXPECTATIONS OF STAFF
Parents and family members should expect that staff will (1) communicate with them about once or twice a month, (2) always make recommendations based on the best interest of their child, even if those recommendations conflict with their current expectations, (3) use teaching procedures that are either empirically-validated or based on empirically-validated principles, and (4) fully cooperate with other programs which serve their child, and (5) always respond in an ethical and respectful manner.

PROGRAM PLAN: END GOALS AND DISCHARGE CRITERIA
When Learner exhibits most of the applicable must-have skills in Essential for Living and a few should-have and good-to-have skills that are applicable in the environment to which Learner will be transitioned  Learner exhibits all of the end goals specified in this report without problem behavior and without prompts and generalization with respect to these skills has occurred, Individualized, Intensive Instruction  ABA Therapy  will be discontinued and the child will be discharged from this program  will no longer receive this specific service. 

RECOMMENDATIONS
We recommend that Learner receive ?  hours per week of Individualized, Intensive Instruction  ABA Therapy. Instruction and behavior management should be provided by the Teacher  a Registered Behavior Technician (RBT)  a Behavior Analyst and supervised by the Teacher  a Registered Behavior Technician (RBT)  a Behavior Analyst weekly  monthly. 
Recommended frequency of  intensive instruction  therapy per week:
? (Intensive Instruction  ABA therapy) ? hours ( ? units) per week
? (Supervision) ? hours ( ? units) per week) 
? (Meeting without client) ? hours ( ? units) per week



________________________
Your name 
Your position




________________________
Your Supervisor’s name
Your Supervisor’s title
Your Supervisor’s certificate #
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